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SUMMER ASSIGNMENT -12TH GRADE DIPLOMA CANDIDATES 
 
Dear soon to be 12th grade students, 
  
Lots of research indicates that if you read and do academic work during the summer, you are 
more likely to do better academically during the school year.  The following assignments are 
mandatory.  If you do not complete the summer assignments, you will not pass advisory for the 
first semester of 12th grade. 
 
Your summer assignment depends on whether you completed a first draft of the Extended Essay 
in June.  
 
If you completed the first draft of the Extended Essay, your summer assignments are: 
 

1. Revise your first draft of the Extended Essay 
2. Complete the math assignment 
3. Complete the art assignment 

 
On the first day of advisory, please bring: 

• ONE printed version of the revised Extended Essay, submitted to your 12TH GRADE 
ADVISOR 

• A copy of the feedback given to you in June by your EE supervisor 
• A Turnitin digital receipt.  You must join a new turnitin class to submit this essay. 

Class id: 6515004 
Class name: Extended Essay – Class of 2014 
Enrollment password: seniors 

 
On the first day of math classes, please bring the completed math assignment. 
 
On the first day of art classes, please bring the completed art assignment. 
 
Have fun with this, and we look forward to seeing you in September. Make sure you understand 
what you need to do before the end of school!  If you have questions about the assignments, 
please contact the 12th grade coordinator, Jennifer Dikes, by email at jdikes@schools.nyc.gov. 
 
Sincerely, the 12th grade advisors 
 
Attachments: 
Extended Essay Assessment Criteria 
Extended Essay Subject Specific Descriptions 
Math SL and Math Studies Summer Assignment 

	  



	  

Summer Art Assignment for Incoming 12th Grade Students 
 

“Your Artwork Does Not Exist in a Vacuum.   
- All Artwork is part of a Dialogue with the Past the Present” 

 
Starting this Summer and continuing in the Fall, you will start to think about how your 
artwork relates to the larger the art world. Specifically, how does it relates to the work of 
other artists, from other times and spaces, that have asked similar questions or had similar 
goals for their art.  
 

Download and READ: Themes of Art, a PDF located at http: 
www.bsgeart.org/summer_reading_12.PDF. The essay identifies 8 themes that have 
inspired artists across time and space. Identify which of these themes best fits your current 
interests, ideas and artwork. For each theme a list of artists you might be interested in 
researching further is provided. 
 
The Sacred Realm: Religion, Ritual and Spirituality 
Georges Roualt, Andres Serano, Marc Chagall, Annette Messager 
Politics and Society 
Kiki Smith, Barbara Kruger, Leon Golub, Banksy, JR, Jean-Michel Basquiat, Norman 
Rockwell, Nancy Spero, Ai Weiwei, Andy Warhol, Ellen Gallagher, Lorna Simpson 
Stories and Histories 
Diego Rivera, Georgia OʼKeefe, Frida Kahlo, Raymond Pettibon, Kara Walker 
Documenting Experience (Here and Now) 
Edward Hopper, Sally Mann, Johannes Vermeer, Katsushika Hokusai, George Bellows, 
Elizabeth Peyton 
The Human Experience (Looking Inward) 
Louise Bourgeois, Egon Schiele, Kathe Kolowitz, Ellen Gallagher, Lorna Simpson 
Invention & Fantasy 
Salvador Dali, Rene Magritte, Hermonios Bosch, Paul Klee, Yayoi Kusama 
Art & Nature 
Andy Goldsworthy, Robert Smithson, Maya Lin, Alfred Steiglitz, Eugene Atget, Thomas 
Cole, Henri Rousseau, Albert Bierstadt, George Inness, Shen Zhou 
Art & Art (Aesthetics) 
Agnes Martin, Mark Rothko, Sol Lewitt, El Anatsui, Marcel DuChamp, Julie Mehretu 

 
Complete your 10th Project:  
This artwork is your 10th IB Art project, and will count towards your first semester grade. In 
completing the artwork, the visual journal assignment is required, also. Complete 4 Art 
Process pages in which you plan and document your process. The Art Research pages 
must include: 2 Artist Research pages, 1 about a living/Contemporary artist and 1 
researching a non-living artist from the past, and 1 Critical Art Analysis page about an 
artwork created from a culture outside your own. *Use artsy.net and at least two other 
sources per research page. 
 
Once you have completed your 10th IB artwork, spend some time thinking about how your 
work fits into the theme that you identified after reading Themes of Art and answer the 
questions thoughtfully on the Summary Sheet. Submit in September! 



	  

 
Summer Art Assignment for Incoming 12th Grade Students 

Themes of Art Summary Sheet 
 

Name____________________________ 
 
Which of the eight themes does your work most clearly address? Explain how your work 
aligns with that theme. Use descriptive language. 
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
______________ 
 
Describe how the subject of your current work (Project 10) fits the theme that you identify. 
Describe how your research influenced your choices in developing it?  
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________ 
 
Compare and contrast: In what ways does your current artwork address similar issues, 
imagery, ideas – or utilize the material(s) and technique(s) in comparison to an artwork that 
you have researched? 
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
____________________________ 



	  

 
 
 
 
 
Math Studies Summer Assignment: 
12th Grade 
  
pp 612-617 # 1, 2, 4, 7, 8, 9, 11, 14, 15, 16, 17, 18, 22, 28, 29, 30, 31    
 
 
 
Math SL Senior Summer Homework  (64 problems or about one per day) 
Ch25A p652#1-11, 34-36, 39, 40, 42, 44, 52, 59-64, 68, 71, 76, 78, 79, 81, 83, 85-87l; 25B p665 
1-10, 12, 22, 31. 33, 39, 42, 54, 57-60, 62, 63, 66, 67, 69, 73, 76 
 
 
 



The diploma points matrix

A student who, for example, writes a good extended essay and whose performance in theory of knowledge is
judged to be satisfactory will be awarded 1 point, while a student who writes a mediocre extended essay and
whose performance in theory of knowledge is judged to be excellent will be awarded 2 points.

A student who fails to submit an extended essay will be awarded N for the extended essay, will score no points, and
will not be awarded a diploma.

Performance in both the extended essay and theory of knowledge of an elementary standard is a failing condition
for the award of the diploma.

* From 2010 onwards, 28 points overall will be required to be eligible for the diploma if a student attains an “E”
grade in either the extended essay or theory of knowledge. As previously, a grade “A” in one of the requirements
earns an extra point even if the other is a grade “E”. Attaining a grade “E” in both the extended essay and theory of
knowledge continues to represent an automatic failure.

Assessment criteria

This section provides an overview of what each criterion assesses in the extended essay. Further advice on
interpreting the assessment criteria is provided within the guidelines for each subject in the “Details—subject
specific” section.

A: research question

(Objectives 1 and 2)

This criterion assesses the extent to which the purpose of the essay is specified. In many subjects, the aim of the
essay will normally be expressed as a question and, therefore, this criterion is called the “research question”.
However, certain disciplines may permit or encourage different ways of formulating the research task.

Achievement
level

Descriptor

0 The research question is not stated in either the introduction or on the title page or does not
lend itself to a systematic investigation in an extended essay in the subject in which it is
registered.

Details—all essays
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1 The research question is stated in either the introduction or on the title page but is not clearly
expressed or is too broad in scope to be treated effectively within the word limit.

2 The research question is clearly stated in either the introduction or on the title page and is
sharply focused, making effective treatment possible within the word limit.

B: introduction

(Objectives 1 and 5)

This criterion assesses the extent to which the introduction makes clear how the research question relates to
existing knowledge on the topic and explains how the topic chosen is significant and worthy of investigation.

Achievement
level

Descriptor

0 Little or no attempt is made to set the research question into context. There is little or no
attempt to explain the significance of the topic.

1 Some attempt is made to set the research question into context. There is some attempt to
explain the significance of the topic and why it is worthy of investigation.

2 The context of the research question is clearly demonstrated. The introduction clearly explains
the significance of the topic and why it is worthy of investigation.

C: investigation

(Objectives 1 and 3)

This criterion assesses the extent to which the investigation is planned and an appropriate range of sources has
been consulted, or data has been gathered, that is relevant to the research question. Where the research question
does not lend itself to a systematic investigation in the subject in which the essay is registered, the maximum level
that can be awarded for this criterion is 2.

Achievement
level

Descriptor

0 There is little or no evidence that sources have been consulted or data gathered, and little or
no evidence of planning in the investigation.

1 A range of inappropriate sources has been consulted, or inappropriate data has been gathered,
and there is little evidence that the investigation has been planned.

2 A limited range of appropriate sources has been consulted, or data has been gathered, and
some relevant material has been selected. There is evidence of some planning in the
investigation.

3 A sufficient range of appropriate sources has been consulted, or data has been gathered, and
relevant material has been selected. The investigation has been satisfactorily planned.

4 An imaginative range of appropriate sources has been consulted, or data has been gathered,
and relevant material has been carefully selected. The investigation has been well planned.

Details—all essays
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D: knowledge and understanding of the topic studied

(Objectives 3 and 7)

Where the research question does not lend itself to a systematic investigation in the subject in which the essay is
registered, the maximum level that can be awarded for this criterion is 2. “Academic context”, as used in this guide,
can be defined as the current state of the field of study under investigation. However, this is to be understood in
relation to what can reasonably be expected of a pre-university student. For example, to obtain a level 4, it would
be sufficient to relate the investigation to the principal lines of inquiry in the relevant field; detailed, comprehensive
knowledge is not required.

Achievement
level

Descriptor

0 The essay demonstrates no real knowledge or understanding of the topic studied.

1 The essay demonstrates some knowledge but little understanding of the topic studied. The
essay shows little awareness of an academic context for the investigation.

2 The essay demonstrates an adequate knowledge and some understanding of the topic
studied. The essay shows some awareness of an academic context for the investigation.

3 The essay demonstrates a good knowledge and understanding of the topic studied. Where
appropriate, the essay successfully outlines an academic context for the investigation.

4 The essay demonstrates a very good knowledge and understanding of the topic studied.
Where appropriate, the essay clearly and precisely locates the investigation in an academic
context.

E: reasoned argument

(Objectives 1 and 4)

This criterion assesses the extent to which the essay uses the material collected to present ideas in a logical and
coherent manner, and develops a reasoned argument in relation to the research question. Where the research
question does not lend itself to a systematic investigation in the subject in which the essay is registered, the
maximum level that can be awarded for this criterion is 2.

Achievement
level

Descriptor

0 There is no attempt to develop a reasoned argument in relation to the research question.

1 There is a limited or superficial attempt to present ideas in a logical and coherent manner, and
to develop a reasoned argument in relation to the research question.

2 There is some attempt to present ideas in a logical and coherent manner, and to develop a
reasoned argument in relation to the research question, but this is only partially successful.

3 Ideas are presented in a logical and coherent manner, and a reasoned argument is developed
in relation to the research question, but with some weaknesses.

4 Ideas are presented clearly and in a logical and coherent manner. The essay succeeds in
developing a reasoned and convincing argument in relation to the research question.

Details—all essays
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F: application of analytical and evaluative skills appropriate to the subject

(Objective 7)

Achievement
level

Descriptor

0 The essay shows no application of appropriate analytical and evaluative skills.

1 The essay shows little application of appropriate analytical and evaluative skills.

2 The essay shows some application of appropriate analytical and evaluative skills, which may
be only partially effective.

3 The essay shows sound application of appropriate analytical and evaluative skills.

4 The essay shows effective and sophisticated application of appropriate analytical and
evaluative skills.

G: use of language appropriate to the subject

(Objective 6)

Achievement
level

Descriptor

0 The language used is inaccurate and unclear. There is no effective use of terminology
appropriate to the subject.

1 The language used sometimes communicates clearly but does not do so consistently. The use
of terminology appropriate to the subject is only partly accurate.

2 The language used for the most part communicates clearly. The use of terminology
appropriate to the subject is usually accurate.

3 The language used communicates clearly. The use of terminology appropriate to the subject is
accurate, although there may be occasional lapses.

4 The language used communicates clearly and precisely. Terminology appropriate to the
subject is used accurately, with skill and understanding.

H: conclusion

(Objectives 1, 4 and 5)

This criterion assesses the extent to which the essay incorporates a conclusion that is relevant to the research
question and is consistent with the evidence presented in the essay.

Achievement
level

Descriptor

0 Little or no attempt is made to provide a conclusion that is relevant to the research question.

1 A conclusion is attempted that is relevant to the research question but may not be entirely
consistent with the evidence presented in the essay.

Details—all essays
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2 An effective conclusion is clearly stated; it is relevant to the research question and consistent
with the evidence presented in the essay. It should include unresolved questions where
appropriate to the subject concerned.

I: formal presentation

(Objective 5)

This criterion assesses the extent to which the layout, organization, appearance and formal elements of the essay
consistently follow a standard format. The formal elements are: title page, table of contents, page numbers,
illustrative material, quotations, documentation (including references, citations and bibliography) and appendices
(if used).

Achievement level Descriptor

0 The formal presentation is unacceptable, or the essay exceeds 4,000 words.

1 The formal presentation is poor.

2 The formal presentation is satisfactory.

3 The formal presentation is good.

4 The formal presentation is excellent.

J: abstract

(Objective 5)

The requirements for the abstract are for it to state clearly the research question that was investigated, how the
investigation was undertaken and the conclusion(s) of the essay.

Achievement
level

Descriptor

0 The abstract exceeds 300 words or one or more of the required elements of an abstract
(listed above) is missing.

1 The abstract contains the elements listed above but they are not all clearly stated.

2 The abstract clearly states all the elements listed above.

K: holistic judgment

(Objective 1)

The purpose of this criterion is to assess the qualities that distinguish an essay from the average, such as intellectual
initiative, depth of understanding and insight. While these qualities will be clearly present in the best work, less
successful essays may also show some evidence of them and should be rewarded under this criterion.

Achievement level Descriptor

0 The essay shows no evidence of such qualities.

1 The essay shows little evidence of such qualities.

Details—all essays
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2 The essay shows some evidence of such qualities.

3 The essay shows clear evidence of such qualities.

4 The essay shows considerable evidence of such qualities.

Regulations

The General regulations: Diploma Programme states that, in addition to subject requirements, the IB diploma has
additional requirements that include the completion and submission of an extended essay in a subject available for
this purpose. These general regulations also state that schools must comply with the details and procedures in the
Handbook of procedures for the Diploma Programme (the procedures manual for Diploma Programme coordinators
and teachers), which gives detailed information about the administration of this diploma requirement.

The requirement

Every IB diploma student must submit an extended essay. Extended essays may only be submitted by students in
the “diploma” or “retake” categories. Students in the “retake” category may submit either a new extended essay for
assessment, registered in the same or a different subject, or a revised extended essay.

Supervision

It is the school’s responsibility to ensure that each student submitting an extended essay is supervised by a teacher
at the school where the student is registered for Diploma Programme examinations. The teacher must have
appropriate qualifications and/or experience in the subject chosen by the student, and must be familiar with the
Diploma Programme. The teacher who is supervising a student’s work on his or her extended essay, known as “the
supervisor”, must not be related to the student.

Language in which the extended essay is written

Extended essays submitted in a group 1 or group 2 language must be written in that language, with the exception
of Latin and classical Greek. Extended essays for subjects in groups 3 to 6, and in Latin and classical Greek, must be
written in English, French or Spanish.

Academic honesty

The student is ultimately responsible for ensuring that his or her extended essay is authentic, with the work or ideas
of others fully and correctly acknowledged. Additionally, it is the responsibility of a supervisor to confirm that, for
each student he or she has supervised, to the best of his or her knowledge, the version of the extended essay
submitted for assessment is the authentic work of the student.

Both plagiarism and collusion are forms of malpractice that incur a penalty. The same piece of work, or two versions
of the same work, cannot be submitted to meet the requirements of both the extended essay and another
assessment component of a subject contributing to the diploma or an additional certificate.

Choice of subject

The Diploma Programme subject chosen for the extended essay does not have to be one of the subjects being
studied by the student for his or her diploma. The list of available subjects, including groups 1 and 2, is given in the
Vade Mecum. Extended essays cannot be submitted in theory of knowledge, school-based syllabuses and pilot
subjects, with exceptions for the latter two categories listed in the Handbook of procedures for the Diploma
Programme.

Details—subject specific
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Group 1

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all essays”
sections of this guide.

Overview

A group 1 extended essay is intended for students who are writing in their best language (that is, students who
could offer the language in question as a language A).The essay must be written in the language for which it is
registered. Students studying a group 2 language who are interested in writing about the literature of that
language should read the “Group 2” section. It is intended that students should not submit a group 1 extended
essay in their group 2 language.

There are 3 categories of group 1 extended essays:

• Category 1—Studies of a literary work(s) originally written in the language in which the essay is
presented

• Category 2—Studies of a literary work(s) originally written in the language of the essay compared with
literary work(s) originally written in another language

• Category 3—Studies in language.

Students should put the category in which they have presented their essay alongside the subject in which it is
registered on the cover sheet of the extended essay, for example, English A Cat: 2; German A Cat : 3;
Spanish A Cat : 1.

A group 1 extended essay in categories 1 and 2 in literature provides students with an opportunity to:

• study in-depth a literary topic that is suitable in nature and scope for discussion in this form

• engage in independent literary criticism and include, where appropriate, established critical comment

• develop the ability to put forward their views persuasively and in a well-structured manner, using a
register appropriate to the study of literature.

A group 1 extended essay in Category 3—Studies in language provides students with an opportunity to:

• develop skills of textual analysis by considering how language, culture, and context influence the ways
in which meaning is constructed in texts

• think critically about the different interactions which exist between texts, audiences, and purposes

• develop the ability to convey views persuasively and in a well-structured manner, using an appropriate
academic register.

Choice of topic

Categories 1 and 2: Literature

The extended essay may relate to work studied in class but students must take care in all cases to demonstrate
relevant wider reading and individual study.

Appropriate literary works may be chosen from any source including the IB Diploma Programme prescribed list of
authors. Most importantly, texts should be of sufficient literary merit to enable the student to develop sustained
literary analysis.

Details—subject specific
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Category 1: Studies of a literary work(s) originally written in the language in which the essay is presented

The essay must be based on the literature of countries where the language is spoken (that is, all works discussed
will originally have been written in the language of the essay).

The following five examples of research questions for group 1, category 1 extended essays are intended as
guidance only.

Language English

Topic Dance in Jane Austen’s novels

Research
question

“What are the role and the significance of dance in Pride and Prejudice and Emma?”

Language English

Topic Death in Emily Brontë’s and Emily Dickinson’s poetry

Research
question

“How is the subject of death treated in selected poems by Emily Brontë and Emily
Dickinson?”

Language French

Topic Fiction and history in Blaise Cendrars’ L’Or

Research
question

“How and why does Cendrars modify facts and rewrite history in his first novel?”

Language Danish

Topic The presentation of nature in poetry

Research
question

“Perceptions of nature in Danish poetry of the 1890s.”

Language Italian

Topic Imagery and themes in the work of Giovanni Pascoli

Research
question

“The theme of the nest in the poetry of Giovanni Pascoli.”

Category 2: Studies of a literary work(s) originally written in the language of the essay compared with a
literary work(s) originally written in another language

The essay must be a comparison of at least one literary work originally written in the language of the essay with a
literary work or works originally written in a different language to that of the essay and studied in translation.

The following three examples of research questions for group 1 category 2 extended essays are intended as
guidance only.

Language English/French/German

Topic The presentation of the hero in literature

Research
question

“In what different ways do Shaw, Anouilh and Schiller present Joan of Arc in their respective
plays?”

Details—subject specific
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Language French/Russian

Topic Male authors and female characters

Research
question

In what ways do the male authors of Anna Karenina and Madame Bovary seek to render their
heroines sympathetic to the reader? How far do they succeed?”

Language Italian/English

Topic The use of literary tradition

Research
question

“Themes and stylistic devices from Dante in T.S. Eliot’s The Waste Land and Four Quartets.”

The topic chosen must be literary in nature and could be about a particular aspect, or be a comparative study of a
work or works, author, period or genre.

The following examples of titles for group 1 literature extended essays are intended as guidance only. The pairings
illustrate that focused topics (indicated by the first title) should be encouraged rather than broad topics (indicated
by the second title).

English: “Religious imagery in Wuthering Heights” is better than “Religion in the Brontës”.

English: “A comparison of the presentation of racial conflict in one work by James Baldwin and one work by Richard
Wright” is better than “Racial conflict in the works of American writers”.

French: “The portrayal of women in the works of Zola” is better than “The works of Zola”.

French: “Existentialism in Les Mains Sales and Les Mouches by Sartre” is better than “What is existentialism?”

Spanish: “The treatment of social conflict in La Busca by Pío Baroja” is better than “Social conflict in modern
literature”.

Category 3: Studies in language

Where appropriate, students may compare and contrast different languages and cultures. However, the main focus
of category 3 extended essays should be on the language and culture(s) of the language in which the extended
essay is written.

Category 3 extended essays emphasize the production and reception of texts in cultural contexts, and essays of a
general cultural nature are not appropriate. They must involve close textual analysis. It is emphasized that texts are
constructed and understood in specific cultural and historical contexts; meaning may be contested.

The examples given below are, apart from example 7, specific to a particular language due to the importance of
constructing a precise research question. However, these examples may also be appropriate as an area of study in
another language and context. The following seven examples of research questions for group 1, category 3
extended essays are intended as guidance only.

Examples 1, 2 and 3: Language in a cultural context

Students have the opportunity to explore how language develops in specific cultural contexts, how it impacts on
the world, and the ways in which language shapes both individual and group identity.

1. Language English/French/German

Topic The impact of electronic communication technologies on meaning

Details—subject specific
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Research
question

An analysis of the development and implications of “Twitter” reactions to the 2010 election
campaign in Britain.

2. Language English

Topic The use of persuasive language in political speeches

Research
question

How far does the use of rhetoric in Barack Obama’s speeches increase their effectiveness?

3. Language French

Topic The use of persuasive language in political speeches

Research
question

How, and to what extent, did De Gaulle’s rhetorical strategies change over time in his political
speeches?

Examples 4, 5, 6 and 7: Language and mass communication

Students are able to consider the way language is used in the media, and may address how the production and
reception of texts is influenced by the medium in which they are written.

4.
Language

German

Topic News coverage

Research
question

How were the views taken by different groups in support of Greece during its financial crisis of
2010, constructed in the German popular press?

5.
Language

Spanish

Topic News coverage

Research
question

How has the Spanish print media portrayed illegal immigration from Africa into Spain since 2005?

6.
Language

Chinese

Topic Advertising

Research
question

How does Chinese advertising of luxury goods use language and image to construct a particular
view of the West?

7.
Language

Any appropriate language

Topic Public information

Research
question

How does the use of startling visual imagery in a public health information campaign (on
smoking, for example) function, and what does it reveal about prevailing cultural ideas of the
body and health?

Details—subject specific
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Treatment of the topic

Categories 1 and 2–Literature: literary works often address, for example, philosophical, political or social
questions. However, the major focus of the essay should be the literary treatment of such questions. The literary
works should not be a pretext for interdisciplinary study and should not be treated simply as documentary
evidence in a discussion of philosophical, political or social issues. Students should always consider how the texts
work as literature, dealing with aspects such as the effects they achieve, the devices they use and the way they are
written.

Students should not use the extended essay solely as a vehicle for their own thoughts but, after providing careful
analysis of the author’s ideas, should present their personal views on the way the author has treated the subject.
There should be a compromise between building on the wisdom of more experienced critics and introducing new
personal elements. The mere reiteration of the views of established literary critics will not result in a successful
extended essay.

Essays that attempt to interpret literary works as reflections of the writer’s life are rarely successful, tending to
produce reductive readings based on second-hand information. Biographical topics should thus usually be avoided.

Category 3–Studies in language: whatever area of language study the student chooses for their extended essay
they will need to give focused and critical attention to the text or texts being considered. This close analysis must
be integrated into a wider discussion of the contexts in which the text or texts are produced and understood.

Students are encouraged to adopt an analytical, critical position, and to show awareness of potentially conflicting
viewpoints on texts and their meaning in a wider social context. Straightforward descriptive essays are
inappropriate. Students should aim to be balanced, argue coherently, and present relevant supporting examples.

Students should develop a focused and manageable research question, approaching it critically and independently.

Texts

The term ‘text’ for the purpose of a category 3 language extended essay is defined to include the widest range of
oral, written and visual materials present in society. This range will include:

• single and multiple images with or without written text

• literary written texts and text extracts

• media texts, for example films, radio and television programmes and their scripts

• electronic texts that share aspects of a number of media texts, for example, video sharing websites, web
pages, sms messages, blogs, wikis and tweets.

• oral texts will include readings, speeches, broadcasts and transcriptions of recorded conversation.

When writing the essay, students must bear in mind that any narrative and/or descriptive material included should
be directly relevant to the critical analysis. A précis of the student’s reading is not sufficient.

Interpreting the assessment criteria

Criterion A: research question

For all three categories of group 1 essays, although the research question can best be expressed in the form of a
question, it may also be presented as a statement or proposition for discussion.

The research question must:

• be specific and sharply focused

• be stated clearly in the introduction of the essay or on the title page

Details—subject specific
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• be related to the target literature/language.

The research question must not:

• be too narrow or too obvious.

Criterion B: introduction

For categories 1 and 2 literature essays, the context should be established succinctly and should not be an excuse
for padding out an essay with a lengthy account of the historical or biographical context of a literary text. Instead,
the introduction should focus on the student’s choice of research question and include an explanation as to why
they made that choice. In some cases, students may be able to say how it relates to existing knowledge on the topic
but, since they cannot be expected to know the whole range of secondary writing on major texts, it is sufficient for
them to state briefly why they have chosen their particular research question and what they think it has to offer.

For category 3 language essays, the introduction of the essay should be brief. It should focus on the research
question and how it relates to existing knowledge of the subject. The introduction should make clear how the
chosen topic is specific or of special interest to the target language and culture(s).

Criterion C: investigation

For categories 1 and 2 literature essays, the range of resources includes, in the first place, the primary texts being
studied (and, possibly, other writings by the author(s) in question, such as essays, journals and letters) and, less
importantly, secondary sources such as published criticism on those texts. The correct planning of an essay should
involve interrogating secondary sources in light of the research question, so that the views of critics are used to
support the student’s own argument, and not as a substitute for that argument. It may thus be helpful for a student
to challenge a statement by a critic instead of simply agreeing with it. In a literary context, the data gathered is
principally the evidence the student finds in the primary text(s) to support the argument of the essay. If students
make use of internet-based sources, they should do so critically and circumspectly in full awareness of their
potential unreliability.

For category 3 language essays, an extended essay in language presupposes a close and critical consideration of a
primary text or texts (where the term "text" is broadly defined; see above). Such texts should be authentic, clearly
identified, and appropriate to the language and culture(s) of the extended essay. Secondary sources will be used to
provide a framework for critical analysis of primary texts, eliciting how language, culture, and context impact on the
construction of meaning. Students should aim to develop their own argument, rather than simply adopting the
views of critics. Students are also encouraged to take a critical perspective on secondary sources. If students make
use of internet-based sources, they should do so critically and circumspectly in full awareness of their potential
unreliability.

Criterion D: knowledge and understanding of the topic studied

For categories 1 and 2 literature essays, the topic studied here is principally the primary text(s) that is/are the focus
of the essay. The quality of the student’s understanding of the primary text(s) is the main concern. The use of
secondary sources is not an essential requirement: this may be helpful in the case of classic texts, enabling
discussion to start at a higher level, but it should not replace the student’s personal engagement with the primary
text(s).

For category 3 language essays, the topic studied is a primary text or texts, explored and understood through a
critical consideration of its culturally specific production and reception. Students should move between analysis of
the linguistic features of a primary text or texts and the social and cultural circumstances in which it is produced
and understood. In this way, knowledge and understanding are revealed through the way a student is able to
understand and situate a text or texts in its cultural context. Students should demonstrate an awareness of
meaning as a constructed and often contested entity.
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Criterion E: reasoned argument

For all three categories of group 1 essays, students should be aware of the need to give their essays the backbone
of a developing argument. Personal views should not simply be stated but need to be supported by reasoned
argument to persuade the reader of their validity.

For categories 1 and 2 literature essays, a straightforward description of a literary text through plot summary or
narration of the action does not usually advance an argument and should generally be avoided (although, where a
little-known text is under discussion, a brief description may be appropriate).

For category 3 language essays, straightforward descriptive or narrative accounts of a text or texts that lack critical
analysis do not usually advance an argument and should be avoided.

Criterion F: application of analytical and evaluative skills appropriate to the subject

For all three categories of group 1 essays, appropriate application of analytical and evaluative skills is the use of
persuasive analysis and argument to support a personal interpretation. Second-hand interpretations that are
derived solely from secondary sources will lose marks under this criterion, as will purely descriptive essays that list
examples of literary (categories 1 and 2) and language (category 3) motifs but fail to critically analyse them.

Criterion G: use of language appropriate to the subject

For all three categories of group 1 essays, there is no single acceptable style for essays, which may be well-written in
different ways—with, for example, different degrees of personal emphasis, some writers using the first person and
others preferring a more impersonal mode of expression. Clarity and precision of communication in a group 1 essay
includes the correct use of language.

Criterion H: conclusion

For all three categories of group 1 essays, “consistent” is the key word here: the conclusion should develop out of
the argument and not introduce new or extraneous matter. It should not repeat the material of the introduction;
rather, it should present a new synthesis in light of the discussion.

Criterion I: formal presentation

For all three categories of group 1 essays, this criterion refers to the extent to which the essay conforms to academic
standards about the way in which research papers should be presented. The presentation of essays that omit a
bibliography or do not give references/citations for quotations is deemed unacceptable (level 0). Essays that omit
one of the required elements—title page, table of contents, page numbers—are deemed no better than
satisfactory (maximum level 2), while essays that omit two of them are deemed poor at best (maximum level 1).

Criterion J: abstract

For all three categories of group 1 essays, the abstract is judged on the clarity with which it presents the three
required elements, not on the quality of the research question itself, nor on the quality of the argument or the
conclusions.

Criterion K: holistic judgment

For all three categories of group 1 essays, this criterion allows examiners to reward work that shows initiative,
creativity and insight, even if the essay does not achieve the highest standard overall. Routine essays on well-worn
topics will not score highly under this criterion.

Group 2

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all essays”
sections of this guide.

Details—subject specific

27



Large data tables, large published maps referred to in the text, transcripts of interviews or an extensive series of
calculations should be placed in the appendices. Field notes need not be included as an appendix, although it is a
good idea to include one completed form in the case of questionnaires.

Where possible, the title, map reference number, date and publisher should be given for all maps consulted; and
the source of all data, diagrams, graphs, charts, tables and photographs must be given.

Criterion J: abstract

The abstract should clearly state the research question; give a brief account of how the investigation was carried
out, the methods that were used and the types of information that were gathered; and summarize the findings as
stated in the conclusion.

Criterion K: holistic judgment

Qualities that are rewarded under this criterion include the following.

• Intellectual initiative: Ways of demonstrating this in geography essays include formulating a challenging
research question, employing innovative or inventive methods of data collection and data analysis, and
producing a work of originality.

• Depth of understanding and insight: These are most likely to be demonstrated through the ability of
the student to:

• grasp the theoretical background to the topic and keep it central to the investigation

• use reflection in the development of the argument and critical evaluation of the essay

• select and use imaginative illustrative techniques

• overcome problems that arise

• modify ideas in light of new evidence.

History

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all essays”
sections of this guide.

Overview

An extended essay in history (including Islamic history) provides students with an opportunity to undertake in-
depth research in an area of history of genuine interest to them. The outcome of the research should be a coherent
and structured essay that effectively addresses a particular issue expressed as a research question, or, if this is
unsuitable, a hypothesis. Students writing their extended essay in history are strongly advised to use a research
question.

Choice of topic

The topic chosen must focus on the human past, be worthy of study, and lend itself to systematic investigation in
line with the published assessment criteria. Essays that focus on events of the last 10 years are not acceptable, as
these are regarded as current affairs, not history.

It is not a requirement for the topic to be chosen from the Diploma Programme history course, but it must be
acceptable to the supervisor. It should provide an opportunity for critical analysis of source material, and not
depend on summarizing general secondary sources (such as textbooks and encyclopedias), as this approach is
likely to lead to an essay that is essentially narrative or descriptive. The topic chosen must be suitable for effective

Details—subject specific

79



treatment within the 4,000-word limit, so those that cover many aspects of history, and/or a long time period, are
unlikely to produce successful essays. Narrowing the scope of the essay will help to ensure a clear focus, and will
also allow students to demonstrate detailed and specific historical knowledge, understanding and critical analysis.

The following examples of titles for history extended essays are intended as guidance only. The pairings illustrate
that focused topics (indicated by the first title) should be encouraged rather than broad topics (indicated by the
second title). Note that it is not necessary to have a separate title for an extended essay in history, as the research
question or hypothesis can be used on the cover as well as in the abstract and essay. It is usually better if this is the
case, because it avoids confusion and helps the student to obtain a clear focus. However, most students start by
thinking in terms of a wider topic and the following “Treatment of the topic” section gives guidance on defining
and narrowing it.

• “Causes of the collapse of the Mayan civilization” is better than “The Mayan civilization”.

• “Varying interpretations of the Salem witch trials” is better than “Witch trials in North America”.

• “Use of the visual arts in fascist propaganda” is better than “Fascist propaganda”.

• “Stalin’s use of the party machine and terror” is better than “The Soviet Union under Stalin”.

• “The role of the Pan-African movement in the downfall of Kwame Nkrumah in 1966” is better than
“Kwame Nkrumah”.

Treatment of the topic

It is important that the topic, as stated in the research question, is appropriate for a history extended essay. Where
topics could be approached from different viewpoints, such as economics or geography, the treatment of material
must meet the subject requirements of history.

Students must choose a research question that is not of a trivial nature. Research questions that do not lead to
systematic investigation, critical analysis and detailed understanding are unlikely to be suitable. Social history does
include areas such as music and sport, but these are only acceptable for a history extended essay if they are tackled
from a historical perspective. Adequate available sources are essential. If it is clear at an early stage in the research
that they are not, a change of topic or focus should be made.

Research requires the use of sources. Ideally, primary sources will be included but an essay that uses only secondary
sources will not be disqualified. Many different approaches to the research question can be appropriate, for
instance:

• using primary and secondary sources in order to establish and appraise varying interpretations

• analysing sources in order to explain changing views over time of particular happenings or
developments

• using source material for a case study or local history project, perhaps leading to a comparison of local
and national developments

• collecting and analysing oral and written data from family and other contacts to help explain past
happenings, perhaps leading to a comparison of local and national developments

• using all available sources to answer the question posed.

Some examples of titles, research questions and approaches chosen in the past include the following.

Title Varying interpretations of the Salem witch trials

Research
question

Which theory best explains the Salem witch trials?
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Approach Background reading is undertaken to enable identification and explanation of two dominant
theories as to why the trials took place. The merits of the two theories are appraised using data
obtained about the accused and the accusers.

Title The influence of National Socialist ideology on the German school system in the late 1930s: a
case study

Research
question

To what extent were Hitler’s educational aims fulfilled in the Uhland Gymnasium, 1937–1939?

Approach Reading is undertaken to enable a summarization of National Socialist ideology and curriculum
proposals. Primary sources (teachers’ records) are used to establish how far the proposed changes
were put into practice in one school during 1937–1939.

Title Changing views of the 1962 Cuban missile crisis

Research
question

How and why have explanations of the Cuban missile crisis changed since 1962?

Approach General reading is undertaken for a historical introduction and note taking. The views of a number
of historians are summarized in order to understand, categorize and evaluate selected
explanations of the 1962 missile crisis in the 1960s, 1970s and 1980s.

The value and reliability of sources should not be accepted uncritically in history extended essays, especially when
the authenticity of some of the sources is questionable. Students can show awareness of the value and limitations
of the main sources used in their investigation through analysing their origin and purpose. (Who were the authors?
What were their intentions? Is it likely that any of the sources have been altered?) Relevant outcomes of this analysis
should be integrated into the student’s argument (or at least considered in footnotes).

Students should aim to produce an argument that consistently shows good historical understanding in setting the
research question into context, and addressing it fully and effectively. The argument should also be well
substantiated, based on relevant specific evidence produced with added analytical comments.

Good critical analysis and historical judgment can be demonstrated through a sound assessment of source material
and differing explanations and interpretations. Opportunities for reporting and assessing differing interpretations
will vary with the topic chosen; students will gain credit for explaining why a historian reached the interpretation,
not just for stating it.

An extended essay in history is a formal essay that is marked according to the assessment criteria. An essay may
appear to be satisfactory but it will not score well if the criteria are ignored.

Interpreting the assessment criteria

Criterion A: research question

The research question must be appropriate to the particular subject in which the essay is submitted. In history, this
means that it must focus on the human past and not be of a trivial nature. The research question must be clearly
and exactly focused, and stated in both the abstract and the introduction of the essay.

Criterion B: introduction

The introduction should explain succinctly the significance and context of the topic, why it is worthy of
investigation and, where appropriate, how the research question relates to existing knowledge. It should not be
used for lengthy, irrelevant background material.
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Criterion C: investigation

The range of resources available will be influenced by various factors, but above all by the topic. Students should
aim to make use of both primary and secondary sources but this may not always be possible. The data gathered
should be the evidence found in the sources to establish the context and to support the argument and conclusion
of the essay. Proper planning of an essay should involve integrating source material, both factual and historians’
views, in light of the research question. The latter should be used to support the student’s own argument and not
as a substitute for it. A statement by a historian should be challenged where there is evidence to do so.

All material used from sources must be acknowledged in references. If students make use of internet-based sources,
they should do so critically and circumspectly in full awareness of their potential unreliability.

Criterion D: knowledge and understanding of the topic studied

The essay should have a solid foundation of specific relevant knowledge, whose meaning is understood by the
student. This knowledge can then be analysed and, on the basis of this analysis, an argument can be formed and a
conclusion to the research question reached.

Criterion E: reasoned argument

Students should be aware of the need to give their essays the backbone of a developing argument. Personal views
should not simply be stated but need to be supported by reasoned argument based on specific details, to persuade
the reader of their validity. Straightforward descriptive or narrative accounts that lack analysis do not usually
advance an argument and should be avoided.

Criterion F: application of analytical and evaluative skills appropriate to the subject

Analysis is a very important historical skill. Students should analyse (that is, consider the meaning and importance
of) the relevant factual evidence/data produced by their research, to argue a case and reach a conclusion. Sources
used in the research process should be evaluated and their reliability assessed.

Criterion G: use of language appropriate to the subject

Students writing extended essays in history need to take three factors into consideration for this criterion: the
language must be clear and unambiguous, historical terminology should be used, and statements should be
specific and precise, avoiding sweeping generalizations and unsupported assertions. This criterion is not meant to
disadvantage students who are not writing in their first language—as long as the meaning is clear, the historical
content will be rewarded.

Criterion H: conclusion

The most important aspect of the conclusion of a history essay is that it must reflect the evidence and argument
presented in the body of the essay. It should also answer the research question asked, and if the data and analysis
failed to do so, the conclusion must state this as well as any other problems encountered.

Criterion I: formal presentation

This criterion relates to the extent to which the essay conforms to academic standards about the way in which
research papers should be presented. The presentation of essays that omit a bibliography or that do not give
references for quotations is deemed unacceptable (level 0). Essays that omit one of the required elements—title
page, table of contents, page numbers—are deemed no better than satisfactory (maximum level 2), while essays
that omit two of them are deemed poor at best (maximum level 1).

Careful recording of the relevant details of all evidence significant to the research question is necessary so that
complete references can be provided in the essay, including page numbers. Any accepted form of referencing can
be used. Full details of the author, title of publication, publisher and date of publication must be provided in the
bibliography, which should list all the sources used in the essay in alphabetical order (by author’s family name).
Tables and charts should appear in the body of the essay, as close as possible to their first reference. Any material
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that is not original must be acknowledged. If an appendix is included, it should be cross-referenced with the essay,
otherwise it has little value.

Criterion J: abstract

The abstract must consist of three elements: the research question (or hypothesis), the scope of the essay (that is,
what was investigated and how it was investigated) and the conclusion. An abstract is not a precis of the topic.

Criterion K: holistic judgment

Qualities that are rewarded under this criterion include the following.

• Intellectual initiative: Ways of demonstrating this in history essays include the choice of topic and
research question, locating and using sources that have been little used previously or generated for the
study (for instance, transcripts of oral interviews), and new approaches to popular topics (possibly
achieved through evaluation of varying historical explanations).

• Insight and depth of understanding: These are most likely to be demonstrated as a consequence of
detailed research, reflection that is thorough and well informed, and reasoned argument that
consistently and effectively addresses the research question.

Human rights

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all essays”
sections of this guide.

Overview

An extended essay in human rights provides students with an opportunity to undertake an in-depth study of a
limited topic in this area of research. Students who are considering registering an extended essay in this subject
(which is a school-based syllabus) are strongly advised to study carefully a copy of the syllabus, obtainable from IB
Cardiff, before making a final decision. The syllabus gives a clear idea of the scope and content of the subject, and
will help students to decide whether their choice of topic is appropriate. The outcome of the research should be a
coherent and structured essay that effectively addresses a particular issue expressed as a research question, or, if
this is unsuitable, a hypothesis.

Choice of topic

Human rights considerations are relevant to almost any human activity, but particularly those involving the
treatment of groups or individuals, use of resources and technologies, or access to services such as education.
Human rights issues are often referred to in the media, especially in the context of war and conflict. The protection
of human rights has also inspired the founding of several important organizations such as the Red Cross, the United
Nations and Amnesty International.

There are many topics that are potentially suitable for a human rights extended essay. However, when choosing a
topic, it is important for students to bear in mind that it must encourage analysis and evaluation rather than
description and unsupported value judgments, and must allow critical evaluation of human rights issues and
practices in light of relevant theories and arguments.

When choosing a topic, students must ensure that the various assessment criteria can be satisfied within the
4,000-word limit. Students are advised to avoid topics that are too broad in scope to permit an in-depth study
within the prescribed word limit. A limited topic, thoroughly researched and with a clear focus, is preferable to a
broad topic that can only be examined superficially.
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The essay must include a bibliography, and diagrams, photos, pictures or sketches should be attributed and
suitably annotated.

Criterion J: abstract

The abstract should clearly state the research question; give a brief account of how the investigation was carried
out, the methods that were used and the types of information that were dealt with; and summarize the findings as
stated in the conclusion.

Criterion K: holistic judgment

This criterion refers to the quality of the student’s response to the research question or the chosen topic. It rewards
intellectual initiative in the choice of research paths, the depth of understanding demonstrated by the student in
reflecting on the findings of the research, and creativity in testing and applying the research in a practical context.

Visual arts

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all essays”
sections of this guide.

Overview

An extended essay in visual arts provides students with an opportunity to undertake research in an area of the
visual arts of particular interest to them.

The outcome of the research should be a coherent and structured piece of writing (with appropriate illustrations)
that effectively addresses a particular issue or research question, appropriate to the visual arts (broadly defined also
to include architecture, design and contemporary forms of visual culture). The research may be generated or
inspired by the student’s direct experience of artwork, craftwork or design, or interest in the work of a particular
artist, style or period. This might be related to the student’s own culture or another culture. Personal contact with
artists, curators and so on is strongly encouraged, as is the use of local and/or primary sources.

Absolute reliance on textbooks and the internet is discouraged and no extended essay in visual arts should be
based exclusively on such sources. Textbooks should be consulted only insofar as they may stimulate original ideas,
provide models of disciplined, structured and informed approaches, and encourage direct and personal
involvement with the essay topic.

Choice of topic

Topics that are entirely dependent on summarizing general secondary sources (such as universal art history
textbooks, and encyclopedias), and topics that are likely to lead to an essay that is essentially narrative or
descriptive in nature, should be avoided. Biographical studies of artists must address a relevant issue or research
question and arrive at a particular, and preferably personal, conclusion. Choosing a topic that covers many aspects
of art history and/or a long period of time is also unlikely to result in a successful essay. Restricting the scope of the
essay will help to ensure a clear focus and will provide opportunities for demonstrating detailed understanding and
critical analysis.

The following examples of titles for visual arts extended essays are intended as guidance only. The pairings
illustrate that focused topics (indicated by the first title) should be encouraged rather than broad topics (indicated
by the second title).

• “How did Wassily Kandinsky use colour?” is better than “The Bauhaus”.

• “An analysis of African influences on Henry Moore” is better than “20th-century British sculpture”.
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• “What is the artistic significance of recent poles raised by the First Nations of Haida-Gwai?” is better
than “The art of Native North American people”.

• “Klimt’s use of gold” is better than “Sezession in Berlin”.

• “Robert Ntila’s etching techniques: a critical investigation” is better than “Contemporary East African
art”.

It may help if the student defines the topic chosen for study in the form of a more specific research question,
followed by a statement of intent that indicates which broad process is going to be used in answering the question.
In this way, the approach to the topic chosen may be even further clarified. Some examples of this could include
the following.

Topic Cultural influences on Pablo Picasso’s work

Research
question

Picasso: individual genius or cultural thief?

Approach An investigation of the extent to which selected images in Picasso’s work may have been
appropriated from other cultural sources.

Topic The influence of Renaissance architecture in Montreal

Research
question

Cathédrale Marie-Reine-du-Monde, Montreal: a replica of St Peter’s, Rome?

Approach An original investigation into the stylistic similarities in the architecture of these two buildings.

Topic The impact of immigration on an artist’s work

Research
question

What is the impact of transcultural experience on the art of Gu Xiong?

Approach An investigation into the effects of migration on a selected artist’s work.

Treatment of the topic

It is essential that the topic chosen is clearly and directly related to visual arts. If the connection is only incidental,
students risk introducing material that is of only marginal relevance, and will confuse the inquiry and weaken the
argument. Students should be encouraged to formulate a research question of personal interest and to draw on a
variety of sources to support their arguments, such as textual analysis, study of original artworks or designed
artifacts, and interviews with practitioners or authorities on the subject. Students should be helped to identify and
choose appropriate sources, both primary and secondary, and appropriate methods of research. Research
questions that do not allow a systematic investigation that demonstrates critical artistic analysis and detailed
understanding are unlikely to be suitable. In some instances, it may become clear at an early stage in the research
that too few sources are available to permit such an investigation. In such cases, a change of focus should be made.

The inclusion and discussion of appropriate visual reference material is of particular importance in visual arts
extended essays. Such material must, however, be directly supportive of, and relevant to, the analysis/argument. It
should be neatly presented, properly acknowledged, and should appear in the body of the essay, as close as
possible to the first reference.

In order to promote personal involvement in the extended essay, the use of local and/or primary sources should be
encouraged wherever possible. However, it is appreciated that, in certain situations, students may not necessarily
have access to primary sources. In such situations, reproductions, videos, films or photographs/internet images of a
high quality are considered acceptable sources. An argument should be well substantiated, with comments and
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conclusions supported by evidence that is relevant and well founded, not based simply on the student’s
preconceptions.

Students are expected to evaluate critically the resources consulted during the process of writing the essay by
asking themselves the following questions.

• Which sources are vital to the support of my ideas, opinions and assertions?

• Which sources do not contribute to the analysis?

Many different approaches to the research question can be appropriate, for instance:

• use of primary sources (artwork and artists) and secondary sources (material about the visual arts) in
order to establish and appraise varying interpretations

• analysing sources (primary and secondary) in order to explore and explain particular aspects of the
visual arts

• using primary source material for an analysis, with emphasis on a particular aspect of visual arts

• collecting and analysing reproductions of artwork, possibly leading to a comparison of similar or
different images.

Students should also demonstrate awareness of other issues surrounding the art studied.

• Do I show an awareness of the value and limitations of the art I am studying through analysing its origin
and purpose?

• Do I show a consistently good artistic understanding in setting the research question into context and
addressing it fully and effectively?

Relevant outcomes of this analysis should be integrated into the student's argument.

The argument should also be well substantiated:

• With what evidence do I support my comments and conclusions?

• Is this evidence relevant and well founded, and not based simply on my preconceptions?

Finally, an extended essay in visual arts is a formal essay, so students must pay very careful attention to the
requirements of the assessment criteria.

Frequent reference to the assessment criteria by both the supervisor and the student will help keep a sharper
focus on the project.

Interpreting the assessment criteria

Criterion A: research question

The research question can often be best defined in the form of a question. It may, however, also be presented as a
statement or proposition for discussion. It must be:

• specific and sharply focused

• appropriate to the visual arts (broadly defined also to include architecture, design and contemporary
forms of visual culture) and not of a trivial nature

• centred on the visual arts and not on peripheral issues such as biography

• stated clearly early on in the essay.
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Criterion B: introduction

The introduction should explain succinctly the significance of the topic, why it is worthy of investigation, and how
the research question relates to existing knowledge on the topic.

The introduction should not be seen as an opportunity for padding out an essay with a lengthy account of an
artist’s life.

Criterion C: investigation

The range of resources available will be influenced by various factors, but above all by the topic.

Students should use in the first instance primary sources (artwork, exhibitions, architecture, interviews), with
secondary sources (textbooks and the comments of other artists, critics, art historians) as evidential support. It is
expected that visual material (sometimes including the student’s own photographs) will be included and properly
referenced.

The proper planning of an essay should involve interrogating source material in light of the research question, so
that the views of other art scholars and artists are used to support the student's own argument, and not as a
substitute for that argument. It may thus be helpful for a student to challenge a statement by an art scholar
(historian or critic), in reference to the art being studied, instead of simply agreeing with it, where there is evidence
to support such a challenge.

If students make use of internet-based sources, they should do so critically and circumspectly in full awareness of
their potential unreliability.

Criterion D: knowledge and understanding of the topic studied

Students should demonstrate knowledge and understanding of the visual arts by discussing formal artistic aspects
(for example, elements and principles of design) and considering historical, social and cultural contexts. Some of
this knowledge and understanding should be based at least partially on primary sources.

Criterion E: reasoned argument

Students should be aware of the need to give their essays the backbone of a developing argument in which the
essay is grounded in an understanding of the relevant and wider historical and sociocultural context. Personal
views should not simply be stated but need to be supported by reasoned argument, often with reference to
illustrations, to persuade the reader of their validity. Straightforward descriptive or narrative accounts that lack
analysis (for example, a simple recounting of an artist’s life) do not usually advance an argument and should be
avoided. Good essays are those that have something interesting to communicate, where there is evidence of
original thought, and where students are able to substantiate their ideas and opinions.

Criterion F: application of analytical and evaluative skills appropriate to the subject

There should be strong evidence of a thorough knowledge of the visual arts aspects of the topic, and the essay
should successfully incorporate and discuss visual images.

Criterion G: use of language appropriate to the subject

There should be evidence of familiarity with, and the accurate and effective use of, visual arts terminology.
Appropriate vocabulary must be used to describe historical periods, artistic styles and so on.

Criterion H: conclusion

“Consistent” is the key word here: the conclusion should develop out of the argument and not introduce new or
extraneous matter. It should not repeat the material of the introduction; rather, it should present a new synthesis in
light of the discussion.
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Criterion I: formal presentation

This criterion relates to the extent to which the essay conforms to academic standards about the way in which
research papers should be presented. The presentation of essays that omit a bibliography, appropriate (and
acknowledged) visual images, or that do not give references for quotations is deemed unacceptable (level 0). Essays
that omit one of the required elements—title page, table of contents, page numbers, visual references—are
deemed no better than satisfactory (maximum level 2), while essays that omit two of them are deemed poor at best
(maximum level 1). Within the visual arts, the “look” as well as the “craft” of the essay is given consideration.

In visual arts essays, illustrations should appear in the body of the essay, as close as possible to their first reference.

Criterion J: abstract

The abstract is judged on the clarity with which it presents an overview of the research and the essay, not on the
quality of the research question itself, nor on the quality of the argument or the conclusions.

Criterion K: holistic judgment

Qualities that are rewarded under this criterion include the following.

• Intellectual initiative: Ways of demonstrating this in visual arts essays include the choice of topic and
research question, and locating and using a wide range of sources, including some that may have been
little used previously or generated for the study (for instance, transcripts of interviews with artists and
collectors).

• Insight and depth of understanding: These are most likely to be demonstrated as a consequence of
detailed research, reflection that is thorough and well informed, and reasoned argument that
consistently and effectively addresses the research question.

• Creativity: In visual arts essays, this includes qualities such as new and inventive approaches to artistic
analysis, new approaches to “well-worn” or popular topics, or attention to new topics and questions.

World religions

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all essays”
sections of this guide.

Overview

Extended essays in world religions provide students with the opportunity to undertake an in-depth investigation
into a limited topic within the field of world religions. The study should integrate disciplined research that is
informed by scholarly methods with original and imaginative analysis, interpretation, and critical evaluation of the
results of that research.

Students who are considering submitting an extended essay in world religions are strongly advised to study
carefully a copy of the Diploma Programme syllabus for this subject, before making a final decision. The syllabus
gives a clear idea of the scope and content of the subject, and will help students to decide whether their choice of
topic is appropriate.

World religions comprises a systematic, critical, yet sensitive study of the variety of beliefs, values and practices
encountered in religions around the world. A rigorous attempt is made to maintain objectivity in the analysis and
evaluation of religions. This requires, at the very least, an authentic attempt to understand the beliefs, values and
practices of the religion being studied by using language and concepts drawn from that religious tradition. Essays
that are primarily a defence or critique of the beliefs, values and practices of a particular religious tradition, or that
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